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Abstract

This paper is based on two assumptions:

1) India needs critical thinkers and independent learners for socio-economic development in the near future. 2) Promotion of ICT and Information literacy at the school level can go a long way to develop competent people in the long run. This paper explains the concepts of ICT literacy and information literacy and underlines the need for developing sustainable ICT infrastructure for providing seamless access to the info-poor'. 
The Context

I would like to begin this paper by quoting Prof. Russell Bowden, Honorary Fellow, IFLA from his keynote address delivered at the Inaugural Session of the IFLA-APL/UNESCO-IFAP Sponsored International Workshop on 'Information Skills for Learning' on 3rd October 2005 at Punjabi University, Patiala (India). The simple reason for this is that reference had been made to Prof. Bowden's speech by His Excellency General (Retd) S.F. Rodrigues, PVSM, VSM, and Governor of Punjab while delivering the Inaugural address at the same occasion. Prof. Bowden writes, "An appropriate starting point from which to consider the significance of Information Literacy – the subject of this 'Information Skills for Learning’ Workshop that we are now inaugurating - is a statement made by Frederico Mayor (the previous Director-General of UNESCO) who, in 1992, in Jonthien (Thailand) said (and I paraphrase his words) the greatest resource of any nation is not its oil, its minerals, its gem-stones, its tourism, its rice and its agricultural products – but its human resource. A nation’s peoples are its greatest resource. That is what he said. But a nation’s people who are illiterate, under-educated and who cannot obtain information or do not know from where to get it or how to assess and use it are barred from access to knowledge. Information is the foundation of knowledge. It is knowledge that will assist in developing a country. Information comes from books (and today also from data-bases); books are the most basic tools of education. Books are collected, classified and organized in libraries. Therefore, it is a truism that without skills to use libraries, and also without the existence of adequately-resourced libraries, a country’s development is hampered and stunted.
The essence of Prof. Bowden's statement is that we must develop critical thinkers and independent learners who do not take things at the face value. The info-literate people must know:

What information is available? 

Where is it located? and 

How to get it?

In fact, there is a paradigm shift from:

· Traditional libraries to Digital/Virtual libraries

· Standalone libraries to Library and Information Networks

· Printed Publications to Digital Documents

· Bundling to unbundling of documents

· Ownership to Access

· Just-in-Case  to Just-in-Time Access

· Linear to Non-Linear Mode of Interaction

· Intra-active to Interactive Systems

· Exclusive to Inclusive Society

· Real to virtual communities

· Analog to Digital Documents

· Atoms to Bits

· Products to services

· Intermediaries to End-Users

· Teaching to Learning

· Hot to Cool Medium

· Library to Web

· Content to Context

· Order to Chaos, 

· Copyright to Copy left, and 
· Open source to WIKI Source
Unfortunately, the benefits of this transition are available to the elite institutions and individuals only. In India, 260 people are living below the poverty line and we are talking of the emerging information society. Do these people not exist at all? Who is going to empower them with necessary knowledge and information? Perhaps 'info-poor' is treated as 'no man's land in India'. Let us not count the people; rather we must learn to count upon people by empowering them with necessary knowledge, skills, attitudes and values. 

This world is full of disparity and discrimination. Open-source movement is an attempt to empower the 'info-poor' with tools, resources, and services that cannot be available to them otherwise. It is based upon the philosophy of public good against the vested interests of the commercial domain. Rhetorically speaking, we have moved away from nomadic society to knowledge society through agricultural, industrial and information societies. But have we ever tried to carry the poor people along with us in this transition? All of their problems are rooted in their illiteracy and poverty. UNESCO is celebrating the 'Decade of Literacy' (2003-12) and promoting 'Education for All Programme' and 'Information for All Programme'. But can there be information for all without education for all? Certainly, education is the foundation for developing independent learners and critical thinkers. 
The focus of information society is on the use of ICTs for information management, whereas the focus of knowledge society is on empowering the people with tacit knowledge, lifetime skills, and positive attitude. Open Source movement is a typical manifestation for the win-win situation for public good and the profit motive. Hence, concerted efforts must be made to take this movement to grass root level by spreading its awareness among the masses. Its benefits must be brought to the notice of those potential stakeholders who are not able to afford the luxury of propriety software. Otherwise, Open Source movement will be just like a peacock dancing in a forest without being a source of happiness for others. In India, we are faced with critical challenges of eliminating illiteracy, poverty and unemployment. This can be done only by converting liabilities into assets. I mean to say that we must promote the use of ICTs, information and knowledge. But for using ICTs, information literacy is essential. Information literacy includes traditional literacy, computer literacy, network literacy, and media literacy. The focus of information literacy is on defining one's information needs, accessing pertinent information, evaluating it, and finally making strategic use of this information. With the ascent of intangibles, I mean to say knowledge and information; it is now possible for the stakeholders to stay ahead of change, competition and time. Information is instant power and a critical resource. It can make or mar the future of those at stake if they are not info-literate. The success of a nation depends upon its information and knowledge base. I must be composed of the following four layers:
Library and information infrastructure (the conduit)

Library and information resources and services (the content)

Resource sharing via networking (Positive and pro-active mind-set), and

Strategic use of pertinent information (information literacy based competence)

Simply speaking, ICTs will be never stable; hence we must learn to deal with the technological obsolescence. We must learn the techniques of the technologies. Only then we can have seamless access to quality information across the globe. The focus of ICT literacy should be the school library community, because a child is like a plane paper. If he develops taste information, ICTs, knowledge, and wisdom, he will certainly be an asset for the nation in the long run. Resource sharing is now possible across the globe as the convergence of the ICTs have given a death blow to the traditional constraints of space and time. Information is available to anyone, anywhere and at anytime, provided he is info-literate and in a position to afford access to it. Besides the conduit of the ICTs and the Internet, focus of our initiatives must also be on the content and he context. There must not be any compromise on quality, equality, equity, diversity and flexibility with regard to information, ICTs and learning opportunities. 
Composite Culture
India is a pluralistic country situated between the Arabian Sea and Pakistan on the West and Bay of Bengal and Myanmar on the East To the North, it is surrounded by People’s Republic of China. It is a democratic union of 28 states, 6 union territories and 1 national capital territory having a rich composite culture spanning many centuries. Both state and centre governments are responsible for education. Constitution of India provides for the following three lists:


State List      
Union List     
Concurrent List

Under the state list, state governments are exclusively responsible for education in their respective states. Union government is responsible for maintaining national and integrative character of education under the union list. But both state and central government share responsibility for education in case of partnership under the concurrent list. In the year 2002 the Parliament passed the Constitution 86th Amendment Act to make Elementary Education a Fundamental Right for children within the age group 6-14 years. In India, the school education is imparted at different levels, namely:


Elementary level: Standard 1-8

  
Secondary level: Standard 9-10

  
Higher Secondary level: Standard 11-12.

According to the 2001 Census, 65 per cent of Indians are literate. And almost every child now has access to a school, with around 95 per cent of our rural population having a primary school within one kilometer of their habitation. This is a significant achievement. But the big questions are: does the socio-economic condition of children allow them to go to those schools? How many drop out within a year or two? And what is the quality of education available at these schools?

Types of Schools

There are different types of schools in India and this classification can be broadly done on the basis of administering bodies, i.e., Government (State and Central), quasi-government (Army Schools), Model Schools (Jawahar Navodaya Vidayalas (JNVs)), Public and Private. Under different boards which develop their curriculum and conduct examinations at state and central levels, e.g. CBSE, ICSE and state education boards. 

JNVs are under Navodaya Vidyalaya Samiti, which is an autonomous body under the Ministry of Human Resource Development (MHRD), Government of India. It has opened 506 schools in each revenue district to provide free quality education to talented children predominantly from rural areas with special focus on socially deprived and girl students. These schools provide free text books, stationery, boarding and lodging, uniform, medical facilities etc.
The management of these schools is a vast and varied patchwork of agencies, both government and non-government. Basically, while the Centre is responsible for providing general direction in terms of educational policy and curriculum, education is predominantly a state subject, and the running of this vast school network is the responsibility of individual state governments. This is done in two ways: either by directly running schools, or by supporting privately-run schools through grants. A very small number of schools in each state are completely independent of government funding, and only these can really be called private schools.

Free and Compulsory Education

The links between education and reduction in the rate of population growth, between education of women and family health, between education and equitable economic growth etc are by now well-documented in many third world countries. Elementary education is considered a basic developmental right of every child. Article 45 of the Indian Constitution states that, "The State shall strive to provide free and compulsory education to all citizens up to the age of 14." Meanwhile, in the 50 years since the Constitution was adopted, access to elementary education has indeed increased dramatically. 
The Sixth All India Educational Survey (NCERT, 1993) states that there were 570,455 primary schools (schools up to class IV or V) in India by 1993 and 705,834 schools with primary sections. There were 162,805 upper primary schools (schools up to class VII) and 224,544 schools with upper primary sections. By 1993, 94.45 per cent of the rural population already had access to a primary school or section within one kilometer of their habitation and 84.98 per cent of the rural population had access to upper primary schooling facilities within three kilometers of their habitation. When we look at the daunting size of this country and its population, this is no mean achievement. It needs to be firmly kept in mind as an indication of the successes possible through the commitment of successive governments to providing elementary education to the children of India.

Broadly, the vast majority of the population, both rural and urban, sends its children to government-run schools, as these are free, i.e. they do not charge fees. However, given that the quality of education in these schools is usually quite poor, the fast-increasing middle class prefers to send its children to the government-aided, privately-run schools. The third category, the private schools, caters to the elite upper-class population.

If one were to identify the single most important achievement in the field of education by the government in the post-Independence era, it would have to be putting a school within reach of almost every child. 

Ground Realities: 

India's expenditure on education is extremely low (3.5 per cent of GNP) for a country that has such a large stake in winning the battle against illiteracy. The share of Plan allocations to education declined from 7.8 per cent in the First Plan to 2.7 per cent in the Sixth Plan. Though it increased to 4.9 per cent in the Eighth Plan, it is still well below the First Plan allocation. Similarly, the share of elementary education decreased from 56 per cent in the First Plan to as low as 24 per cent in 1966-69. It has since gone up to 42 per cent in the Eighth Plan, but is still lower than in the First Plan. While it may be argued that decline in central spending is a step towards decentralization, there is a general fear that in the new economic climate, government spending on primary education will remain stagnant, or even decrease. This will put education out of the reach of the poor family since it will fall into private hands where the profitability of a school will be its major raison d'être. Another source of concern is the politicization of the framing of the national curriculum. Skewed views of what constitutes 'Indian culture' threaten to undermine the possibilities of education as a force for liberation of thought and for social change.

The approximate ratio of teacher/ pupils in classroom is different in rural and urban communities. In fact, there is a wide gap. It could range from 1:25 in private and public schools to 1: 45 in government schools in urban community. In rural communities the ratio varies from 1: 50 to may be one teacher for the whole primary school. As per the Fifth All India Education Survey (1992) there are 7, 35,771 schools in all, out of which only 2, 93,427 (i.e. 39.88%) have libraries. Level wise analysis indicates that 26.18% primary schools, 66.97% upper primary schools, 90.12% secondary schools and 94.08% higher secondary schools have libraries. In the same survey, it was reported that only.15% of rural schools and 8.28% of urban schools have full-time librarians at the secondary school level. At the Higher Secondary school level only 29.58% rural schools and 46.10% urban schools have full-time librarians. However, the average of trained librarians is about 65% only in all schools.

There are 1441 full time trained librarians. Others include from a teacher-in-charge to a clerk or even personal assistant of the Principal of the school. The trained librarians have either a Diploma in Library Science or a Bachelor’s degree in Library & Information Science. The statistics about the collection of books are quite revealing. 17.8% schools have less than 100 books, 9.6% have 100-249 books, 5.3% 250-499 books, 3.64% have 500-599 books, 2.55 % have 1000-1999 books, 1.94% has 2000-3999 books, and 1.635% has 4000-4999 books.

The medium of instruction in government schools in India is mostly Hindi and the State/regional languages as India is a composite culture having a multiplicity of languages. In Public schools it is English. Majority of the schools are using more than one language as the medium of instruction. 

In school libraries generally where there are trained librarians in case of Public, Private and a few Government schools, books are issued to children and there are story telling hours also. The situation in rural areas where there are libraries, the almirahs are mostly locked. Besides some book exhibitions once in a while, no worth mentioning activities are carried out by libraries.

The country’s literacy rate in 2001 stood at 65.38%. The gap between male and female literacy is 21.70%. Overall male literacy in the country now stands at over 60% for females it is around 50%.

Student evaluation is through state and national level examinations depending upon the type of school, its level and its governing body.

Administrative Set-up
As already stated above, both state and central governments are responsible for providing education and library facilities at elementary, secondary and higher secondary levels. There are directorates of education at state level and a Department of Education under the MHRD, Government of India. Each state directorate looks after educational and library needs in respective state. The Department of Education under MHRD is responsible for the national and integrative character of education. Both state and central governments are responsible for partnership programmes in education under the concurrent list. There is no uniformity in the hierarchical system. In Punjab state, there is a Directorate of Public Instruction (Schools). In fact, there are two directorates, one for elementary education (1-8 standard) and one for secondary education (9-12). At circle level, a number of revenue districts are grouped and there is a Circle Education Officer (CEO). At district level, there is a District Education Officer (DEO). With 73rd and 74th constitutional amendments the responsibility for school education is being shifted to local government bodies, i.e. municipal corporations/committees in urban areas and village panchayats, panchayat samitis and zila parishads in rural areas. Central Schools, Army Schools, Model Schools are administered by autonomous bodies under the central government. 

For curriculum development and evaluation state and central education boards have overall responsibility. For example the Central Board of School Education (CBSE), and the Indian Certificate of Secondary Education (ICSE) look after the curriculum and evaluation of centrally established schools and other schools affiliated to these boards. Punjab School Education Board (PSEB) does the same job for the schools affiliated to it and situated in Punjab. But there are cross affiliations of schools as there are no hard and fast rules.

Administrators' Response:

Information literacy as a concept is perhaps not on priority list of the administrators at different levels. In India, 260 million people are living below poverty line. Bringing the children of these people to schools is the biggest challenge and top priority for administrators. This is obvious from the following excerpts taken from the Inaugural address delivered by His Excellency General (Retd) S.F. Rodrigues, PVSM, VSM, Governor of Punjab & Chancellor, Punjabi University, Patiala (India) while inaugurating the IFLA-ALP/UNESCO-IFAP Sponsored 'Information Skills for Learning' International Workshop on 3rd October 2005 at Punjabi University, Patiala (India).
The excerpts read as under:

"It is a privilege for me to be here, and I am prepared to lay odds that that I must be the least qualified person present. I was impressed by the introduction provided by Professor Bowden. In the 60’s there was a writer, Gunnar Myrdal who wrote a book called ‘Asian Drama’.  It covered a plethora of subjects, dealt with a multitude of problems, and analyzed a number of futuristic endeavors.  One of the points he made was that higher education in this whole region was characterized by an effort to learn everything by rote.  There was no attempt to understand what you were learning.  In fact, one may even have gone to the extent of saying that dissent was not encouraged.  As a consequence of which you ended up with an education system that more or less force-fed you like a Peking duck.  Either you regurgitated everything you were told or you failed miserably.   While there was something to be said for this approach and attitude from the academic side, there was precious little to recommend it from the point of the recipient.  I think we are getting back to that stage.  Everything in the history of recorded civilization has the unhappy habit of repeating itself unless we learn from it.

You quoted, Prof. Bowden, Dr. Mayor’s statement ‘totally unexceptional’.  From our foreshortened point of view, we are talking about 260 million people here in India below the poverty line.  I am ending up at a workshop analyzing a problem that is not going to have an impact on these people at all.  You are looking at people, in your milieu, who have beautiful libraries, who have a certain structured approach to education, who have access to almost every facility available, and are trying to put them through this next level of consciousness.  Do those 260 million people not exist?  Is it possible for us to start thinking of empowering them, rather than viewing them as poverty cases or an object of charity?    

Let me share one of them with you.  In my alter ego, I am the Administrator of U.T. of Chandigarh, covering 114 square km, with a population of 1 million, and 124 government schools.  By the end of this year, they will all be model schools.  We also have 16 slums with 80,000 people below the poverty line, who don’t know from where their next meal will come from!  Then there are the children that are in these 124 schools too.  When we looked at this, and did some in-house analysis, without the buzz words, we asked how we could put Prof Mayer’s dictum into place.  How do we empower these people, and take them with us into the future?  Do we want them to be a perpetual drag on society?  Do we wish to lift them to the future too?  You decide, this is your country too!

How do we really empower them?  We got in touch with a Foundation, which will help us with 40 schools with computer-assisted training in five major subject areas.  It is not a question of how you teach them, but who teaches them.  To make sure that there was a certain synergy, we got in touch with Intel, and they are helping with training our teachers.  After a recent visit to Bangalore, I asked Infosys to take on another 40 schools to help in this development.  This means that we have 80 schools what are going to get state-of-the art computerization, not to merely make them computer literate, but to teach them subjects using interactive computers that will take them to the next level of knowledge. 

As the next stage, we plan to identify children who have potential.  This will be managed by the Administration.  To take them to the next level of consciousness, we are putting together an Entrepreneur Development Centre, in the Technology Park that has been inaugurated recently.  It will be a development center that builds on the creative and brilliant students.  A panel of mentors will be set up to guide the students, and nurture them by challenging their thinking and creative potential.   

I am not surprised, Prof Bowden, that it took you a long time to get the sponsorship.  Frankly, confronted with what you sent me, I would not have sponsored you either.   On one hand we are looking at the empowerment of the masses, and on the other hand, an elitist approach. These are not compatible. You have the knowledge, you have the experience, and you have the exposure to come up with something that can help us put our act together.  And please understand we are not talking about India, South Asia or South East Asia.  We are talking about the World.  From here is where the work force of the future will come.”
National Knowledge Commission

The Prime Minister of India has recently constituted a National Knowledge Commission under the Chairmanship of Mr. Sam Pitroda. The Commission will be guided by a National Steering Group chaired by the Prime Minister. The Commission will complete its work by 2nd October 2008, its action programme being identified by 2nd October 2005. Following excerpts from Prime Minister's Speech at the time of launching the Commission throw light on his vision.
"The task ahead is at many levels- from primary schools to higher education and research institutions of national excellence. At all levels, there is a need to improve both access and excellence. There are of course fiscal and administrative challenges to be tackled and there are intellectual and leadership issues to be addressed. We must address them boldly.
At the bottom of "knowledge pyramid" the challenge is one of improving access to the primary education. At the top of the "pyramid" there is need to make our institutions of high education and research world class. There is a genuine funds constraint in the public sector that is being neutralized only in part by the private sector. Together, the public and private sectors are not able to cope with the demand for higher and professional education. However, there is an additional problem at the top of the pyramid, namely, that of quality. Our universities and centres of excellence are falling behind the best in the world both in terms of human capital and in terms of physical infrastructure.
...I would like the Knowledge Commission to come forward with bold proposals aimed at improving excellence in research and teaching, especially in the frontier areas of mathematics, science and technology."

The bottom-line is that both at national and state level, the emphasis is not on information literacy, rather it is on eradication illiteracy and bringing more and more children in the age group of 6-14 years to schools under the Free and Compulsory Education Scheme. National Literacy Mission and Adult Education are other initiatives to empower the have nots and the adults in the age group of 15-35 years. This is clear from the excerpts quoted in this report from the speeches of the Governor of Punjab and Prime Minister of India. 

Sarva Shiksha Abhiyan (SSA)

It is Government of India's flagship programme for achievement of Universalization of Elementary Education (UEE) in a time bound manner, as mandated by 86th amendment to the Constitution of India making fee and compulsory Education to the Children of 6-14 years age group, a Fundamental Right. SSA is being implemented in partnership with State Governments to cover the entire country and address the needs of 192 million children in 1.1 million habitations. The programme seeks to open new schools in those habitations which do not have schooling facilities and strengthen existing school infrastructure through provision of additional class rooms, toilets, drinking water, maintenance grant and school improvement grants. Existing schools with inadequate teacher strength are provided with additional teachers, while the capacity of existing teachers is being strengthened by extensive training, grants for developing teaching-learning materials and strengthening of the academic support structure at a cluster, block and district level. SSA seeks to provide quality elementary education including life skills. SSA has a special focus on girl's education and children with special needs. SSA also seeks to provide computer education to bridge the digital divide.

National Literacy Mission (NLM)

The National Literacy Mission (NLM) launched in 1988 aimed at attaining functional literacy for 100 million people in the age group 15-35 by the year 1999. The current target is to attain 100 per cent adult literacy by 2005. The NLM defines a literate person as one who can "with understanding both read and write a short simple statement on his/her everyday life." However, it is true that in many cases literacy ends with being able to sign one's name. 

The Total Literacy Campaign of 1989 in Ernakulam in Kerala state is taken as the model. The NLM also emphasizes Post-Literacy and Continuing Education for the neo-literate through the establishment of Jan Shikshan Nilayam in 1998. The goal is to help the neo-literates retain literacy skills and to establish adult education programmes. Of the people covered under the programme, 60 per cent are women, 22 per cent are scheduled castes and 13 per cent are scheduled tribes. The effective implementation of these programmes also needs to be addressed.

Other Special Projects

· Operation Blackboard (started 1987) aims at improving physical and human resources available in primary schools. 

· Lok Jumbish aimed at achieving education for in year 2000 by mobilizing and involving people.

· Shiksha Karmi has universalisation and qualitative improvement of primary education in remote and socio-economically backward villages as its aims

· Janshala has been recognized as one of the best practices in the world by ECOSOC. This program provides support to efforts towards universal elementary education.

· National Population Education Project aims at institutionalization of population education in the schools.

· Mahila Samakhya Programme (Education for women’s equality) is a concrete programme for the education and empowerment of women in rural areas, particularly from socio-economically marginalized groups.

Problems and Issues

Illiteracy is one of the root causes for poverty and unemployment. The people who are worried about their basic needs of food, clothing and shelter can’t imagine remotely using school or public libraries. Commercialization of education has now added a new dimension to the existing problems of school education. School libraries in India, wherever they exist, face a multitude of problems ranging from inadequate space for keeping books and reading space in school buildings to less trained staff. Non availability of regular funds for acquiring reading materials is a major problem faced by school libraries in government and semi-government sector. These schools have only amalgamated funds and parent-teacher association fund from which only a limited number of approved books can be purchased. Schools in the private sector do not have much of a problem with funds but availability to library is subject to priority given to it by Head of School. The collections have not grown beyond the prescribed books in the syllabus with a few exceptions. Even the books approved by state directorates of education neither are of good quality nor directly relevant. The ad-hoc system of school libraries is running throughout the length and breadth of the country in the absence of any specific guidelines and standards for their sustained growth. Rural schools are lagging behind the urban ones in terms of professionally trained library staff. There are no incentives for trained staff for working in rural schools, besides the problems mentioned earlier are manifested to a greater degree. While there is need for training of professional librarians, mechanisms have not been developed and avenues are not available for this.

In fact, school libraries are facing problems on account of lack of awareness, leadership, learning resources, infrastructure, professional skill, and political will, national policy on library and information system, and apathetic attitude of authorities. In India, it is literacy and not information literacy which is occupying the minds of authorities at different levels. National Literacy Mission and Total Literacy Campaign, national initiatives, are the manifestation of this mind-set. 
Significance of this Workshop for India

· Library Authorities  will stand informed by the outcome of the workshop

· This awareness will enable India to formulate its Information Literacy Policy

· Stakeholders will benefit from the Best Practices and Lessons Learned
· India’s exposure in this workshop will enable her to play a leading role in South Asian region

· It will facilitate Library Associations' collaboration with IFLA and UNESCO.
Bottom Line

Open-Source Software alone will not be able to democratize access to knowledge and information. We must take holistic view of the problem. The concomitant skills to use and troubleshoot the Open-Source Software must also be developed among the next generation. After all developing Open-Source Software is not an end in itself. Promoting its use to build institutional repositories and the networking the same to provide seamless access across frontiers to one and all should be our vision. Only this way the fragrance of freedom and benefits of low cost software solutions will be available to masses. I am sure that this workshop would certainly address these issues to develop an egalitarian society, and fully conscious next generation of stakeholders.

Our whole life is a process of becoming through learning. In other words, it is a process of being and becoming. The main question in one's life is to be or not to be. The same question is relevant for us today. School libraries are the weakest link in majority of the developing countries. Same is the case with public libraries in these countries. Therefore, there is a strong and an immediate need to create awareness of ICT and information literacy in school and public library communities. If awareness of information literacy is created at school level, it will be very easy to empower the 'info-poor' with the techniques of technology and information power as well.  

Simply speaking, information literacy is the harbinger of freedom, democratization, diversity, equity, and flexibility, whereas illiteracy is curse and a tool as well in the hands of vested interests who never think beyond political motives.  The commoditization and commercialization of information and ICTs must be dealt with an iron hand of information literacy to empower the potential stakeholders to become assets for human progress. Seamless affordable access to information, knowledge, technology and learning must be facilitated by creating awareness of information literacy and promoting its use at the grass root level. Concerted efforts must be made to convert challenges into opportunities. The emerging knowledge society can never be democratic in essence if illiteracy is allowed to determine the fate of the have nots. Though ICTs are not value neutral, yet these can not be left sine die in the hands of those who control them. By leaving the control of ICTs with the elite and the commercial domain, we will be denying opportunities to the 'info-poor' to improve the quality of their life and work. This politics of profit by the commercial domain must be stopped with the help spreading information literacy and Open-Source movement across the globe.          

